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ll. Students’ perspective

1 Pay for college (70%) 0 Study space (55%)

1 Lost a job (40%) 0 Managing college,

1 Have a home (21%) home, family (54%)

1 Delayed graduation 0 Feeling unwell mentally
(13%) (45%)

0 If learning online counts 1 Connection issues (44%)

0 Considering leaving [0 Fitfing college into work
college (31%)

[ Software/hardware
issues (23%)

Martin, L. (2020, April 5); NILOA. (2020, April 2): Smalley, A. (2020, July 27).




ll. Students’ perspective

0 Non-traditional students report higher levels of difficulties

0 Pre-existing issues of inequity exacerbate during a crisis

0 Where we learn (i.e., F2F vs. online), when and how we learn
(e.g., a quiz at a set time may not work due 1o homeschooling)

0 Many best practices in online learning do not make sense now

0 We must make decisions that are equitable for students,
otherwise we cannot gather meaningful evidence of their
learning

0 Assessment can be a vital ally of both quality and equity

0 Aftention has started to shift towards more authentic
approaches




lll. Assessment 2.0

] Supplements the assessment
work already being done

/ National Institute for Learning Outcomes Assessment

Assessment 2.0: An Organic Supplement to
Standard Assessment Procedure

Eric T. Metzler and Lisa Kurz

[ Is organic—growing naturally
from faculty’s expertise,
rather than from
over-imposed, linear, and
standardized structures




V. Culturally responsive assessment

e et ey S O dsesnet 0 Involves students throughout the
enfire assessment process
Equity and Assessment:
Moving Towards Culturally Responsive Asesment |- 1 Navelops evaluation tools that are
o et appropriate for all types of learners
[0 Disaggregates the data to

understand the student population

0 Uses results o improve the
P T— academic experience of all
\ students




V. Education with aloha:
(a) Assessment

/

A— — H=\\ 0 Hawaiian values in outcomes
i across areas
H;?j‘ly’:d“mk i il 0 Contextualized assessment
Baed SR || V0P Pl Confcnc methods
Assessment Assessmgnt
0 Demonstration of knowledge in
Haviai‘i Sate Assessment (HSA) Computer-Adaprive Skils Tst m Ulhple ways
Stanford Achievement Test (SAT) Timed Test of Multiplication Facts

[0 Relationships among teachers,
Highly Decontextualized |eOmeI’S, peerS

\\Nd Lau Lama, 2006)
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Language Community
Values Teach Place World

G Live

Honua
Learn
Haumana

Student
Relationships

V. Education with aloha:
(b) Impact

0 Success in school (e.g., reading: 20% to
9%; math: 41% to 29%)

0 Self-esteem and resilience, leading to
positive student performance and
behavior

0 Stewards who will sustain the life of these
islands, by connecting families,
communities, and the environment

Note: 600 teachers, 2969 students, 2264 parents, 62 participating schools (public schools, charter
schools, schools with Hawaiian-immersion programs, private schools)—collaborative effort of the
Kamehameha Schools, Hawai‘i Department of Education, and Na Lei Na'auao (alliance of
Hawaiian-focused public charter schools) (NG Lau Lama, 2006; Kana'‘iaupuni, Ledward, & Jensen,
2010; Tibbetts, Kahakalau, and Johnson 2007)



VI. Culture-based assessment

Infuses each step of assessment cycle:

Assessment
Cycle

1. OQuicomes:
0 Culturally relevant across areas

2. Methods:
0 Appropriate for all types of learners
0 Supplement the work already being
done

3. Analysis:
0 Disaggregated data

4. Usage:
0 Results are used to improve the
academic experience of all students




VIl. Challenges and strategies

Challenge 1: Culturally responsive assessment is new (Lovett, 2020)
0 Consider it as a new toolkit, try it, it will get better.

Challenge 2: Outcomes are unclear 1o students (NILOA, 2011)
0 Make them fransparent
0 Make a connection between outcomes and assignments,
grees, careers

Chgllenge 3: Biases in methods are implicit

Know your students and remove barriers (Hartline, 2018; Rao, 2019)
Diversify your assessment methods (O'Neill & Maguire, 2017)

Allow for flexible options (Gosselin & Gagné, 2014)

Involve students in the assessment process (Montenegro, 2017)
Involve:




VIl. Challenges and strategies

Local, contextualized assessment insfruments (Montenegro, 2017)
Collaborative assignments, research, service-learning (Kuh, 2013)
Real-life projects (Ewell, 2009)
Scaffoldings: sequenced assignments, final demonstration
(Hutchings, 2014)
Evidence-based storytelling (Jankowski, 2019)
eflective assignments (e.g. [ILT) and rubrics (e.g., AACU)
Alternatives to high-stakes final exam (e.g., NILOA's Assignment
Library, Rutgers);

e Stfudent-developed quiz questions

e Professional presentations or demonstrations

e Annotated bibliography

e Fact sheet

e Peer- and self-review activity

YYVYY



https://tilthighered.com
https://www.aacu.org/value-rubrics
https://www.learningoutcomesassessment.org/ourwork/assignment-library/
https://www.learningoutcomesassessment.org/ourwork/assignment-library/
https://sasoue.rutgers.edu/teaching-learning/remote-exams-assessment

VIl. Challenges and strategies

Challenges 4: Disaggregated analysis (Lovett, 2020)

Data may not be collected appropriately
0 Strategy: Investigate what you have

Some student populations are limited in numbers
0 Strategy: Consider qualitative approaches

Data farther stereotypes
0 Strategy: Explain the background and findings




VIl. Challenges and strategies
Challenges 5: Usage (Lovett, 2020)

Assessment either stops or continues without change
0 Strategy: “Don’t forget to re-cycle”

Second cycle may reveal no improvement
0 Strategy: Useful, diagnose and iterate

Maintaining stamina across multiple cycles.
0 Strategy: Pick one action to focus, collaborate



VIll. HonCC:
(a) Direct assessment (report)

“ 1. How many students met the outcome?¢

REPORT

2. What helpede
3. What needs to be adjusted?

4. What method/activity was usede




VIIl. HonCC:
(b) Indirect assessment (survey)
0 Approximately what percent of MATERIAL

presented in the course focused on aspects of
these culturese

0 Approximately what percent of ASSIGNMENTS
(quizzes, tests, exams, papers, projects) in the
course focus on these culturese

MATTE = You gained a greater APPRECIATION of the
regions/culturese

= You gained an UNDERSTANDING of the
Q; histories, cultures, beliefs, ....2

ou

0 As aresult of taking this class, to what degree:




Similarities to my culture
Migration

Mythology  Navigation

Language ¢|imate
Endangered species

History Plants rigation

_ Tourism
Agriculture

Astronomy

Geology Environment
Worlaviews




Field study paper

Exams: Identify plants
Paper on issues today

Pacific Navigator Game

Creating lei hana No'eau kapa

Presentation e

Service l€éarning project

Discussions

Video notes :
Letter to next generation

Quizzes
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Why assess? To

Assessment mprove
Cycle :
earning,
orogram, policy




Students
demonstrate

The respect & |
empathy respect and empathy as defined by the

Indigenous peoples of Hawai‘i and the
Pacific and/or Asia

objective
(HAP Objective 4)

in interpersonal and intergroup
relationships




Demonstrate

* Promote self-reflection as well as
intercultural knowledge

* Reflection papers/projects on
e Cross-cultural activities
e Community engagement
 Service-learning opportunities
e Attendance at cultural events

e Student work
* Exam

(partly from the HAP explanatory notes)



respect and
empathy as
defined by the
Indigenous

peoples of
Hawai‘i and the
Pacific and/or
Asia

* Academy for Creative Media
* Mathematics



in interpersonal * Between/among individuals

and intergroup and
relationships * Between/among groups




Wonc
Co

ering:

uld be

aligned to
HAP #47?

SLS 130: Intro to Pidgin in Hawai'i

Students will learn about social,
political, and economic issues related
to Pidgin, and they will engage with
perspectives on Pidgin from Native
Hawaiians, Local people in Hawai’i
(including Japanese Americans, Chinese
Americans, Filipino Americans, and
those who identify as multiethnic), and
newcomers to Hawai‘i.




Wonc

ering:

Co

uld be

aligned to
HAP #47?

HWST 107: Hawai'i the Center of
the Pacific

Understand the similarities and
differences between the cultures
and histories of Pacific peoples
through the study of their
languages, religious traditions,
artistic accomplishments, material
culture and political economic
development.




Wondering & pondering

A. Any examples of course outcomes aligned with HAP Objective #47?

B. What might it look like if students demonstrated “respect and
empathy as defined by Indigenous ...” ?

C. Any examples of culturally-responsive outcome statements in HAP
courses?

D. What way(s) to demonstrate achievement of this objective might be
appropriate for all students?

E. How might faculty involve students to create an outcome, design a
task/exam, and/or scoring criteria?



Mahalo
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