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Foundations Written Communication
RUBRIC TO EVALUATE THE IN-CLASS REFLECTIVE PIECES

Student Learning Outcome: “Students who successfully complete a Foundations Writing (FW) course will be able to compose a text that seeks to achieve a specific purpose and responds adeptly to an identifiable audience.”
Goal of reflective piece assessment: To assess students’ metacognition
 vis-à-vis the act of writing, particularly their ability to discuss and analyze the concepts of purpose and audience within a 30-minute, in-class writing situation.
	Score
	Holistic Description

	4
	The author depicts the piece’s purpose and/or audience with specificity/complexity. 
· In detail, the author discusses an intended outcome(s) for the piece (i.e., what he/she wants the audience to understand, feel, or do) and/or assumptions he/she has made about the audience (such as its prior knowledge, expectations, biases, or preferred styles of writing). The author may also reflect on the relationship/fit between the audience and purpose.
· Referring to specific moments in the piece as evidence, the author analyzes how the piece furthers a specific purpose and/or addresses an identifiable audience. The author’s analysis of his/her own writing demonstrates rhetorical and metacognitive awareness.

	3
	The author depicts the piece’s purpose and/or audience with some degree of specificity/complexity.
· In some detail, the author discusses an intended outcome(s) for the piece (i.e., what he/she wants the audience to understand, feel, or do) and/or assumptions he/she has made about the audience (such as its prior knowledge, expectations, biases, preferred styles of writing). 

· Referring more generally to the piece as evidence, the author analyzes how the piece furthers a specific purpose and/or addresses an identifiable audience. References to the selected piece may be somewhat awkward and mechanical, but they do demonstrate evidence of analysis.

	2
	The author depicts the piece’s purpose and/or audience in a fairly superficial and under-developed manner. 

· In a generic manner, the author states an intended outcome(s) for the piece (i.e., what he/she wants that audience to understand, feel, or do) and/or an assumption(s) he/she has made about the audience (such as its prior knowledge, expectations, biases, preferred styles of writing). 

· The author attempts to make some connection(s) between the selected piece and the concept of purpose or audience.

	1
	The author depicts the piece’s purpose and/or audience in a superficial and cursory manner or not at all. 

· The author may discuss his/her writing process or his/her reasons for selecting the piece, but he/she may not state intended outcomes for the piece (i.e., what he/she wants the audience to understand, feel, or do) or assumptions he/she has made about the audience (such as the audience’s prior knowledge, expectations, biases, preferred styles of writing). 
-OR-
· The author fails to connect the selected piece with the concept of purpose or audience. 
-OR-

· The author’s response is off-topic and does not respond to the prompt.


� “Metacognition refers to one’s knowledge concerning one’s own cognitive processes or anything related to them, e.g., the learning-relevant properties of information or data. For example, I am engaging in metacognition if I notice that I am having more trouble learning A than B; if it strikes me that I should double check C before accepting it as fact.” [Flavell, J. H. (1976). “Metacognitive aspects of problem solving.” p. 232, In The nature of intelligence. (pp. 231-236). L. B. Resnick (Ed.), Hillsdale, NJ: Lawrence Erlbaum.]





