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Foundations Written Communication Scoring Rubric
	
	“Logos-based” Essay
	Short Story/Narrative

	Score
	A. CONTENT: the message and meaning conveyed by/created through the text

	4
	The content is complex and sophisticated, going beyond commonplace knowledge and showing awareness of nuances. It suggests engagement with and deep understanding of the main point and overall topic.
Claims and evidence are credible to an informed and critical reader. If the text refers to secondary sources, the text demonstrates a clear awareness of the relationship of these sources to the main point.


	The narrative goes beyond the obvious or predictable. Ideas are fresh and creative. Text shows evidence of risk-taking, whether in content and/or storyline.

The content of the storyline is credible to an informed and critical reader. It offers the reader a human connection. The narrative’s setting and characters are fully described and developed.
Insight—an understanding of human behavior and a knack for picking out what is significant—is an indicator of high level performance, though not required for a “4” score in this category.

	3
	Some content may be complex and sophisticated. The text suggests an understanding of the main point and overall topic.
The thesis/main point is supported by claims and credible evidence, though perhaps in a straightforward, mechanical way. If the text refers to secondary sources, the text demonstrates awareness that there should be some relationship between the argument of these sources and the text’s main point.
	Some of the narrative may go beyond the obvious or predictable. It offers the reader a human connection. If the text shows evidence of risk-taking (whether in content and/or storyline), it may not always be successful. 
The content of the storyline is credible to an informed and critical reader. The narrative’s setting and characters are described and developed, though perhaps in a straightforward and mechanical way

	2
	The content may be commonplace or a superficial discussion of the main point and overall topic.

Claims and evidence may not be credible to an informed and critical reader. If the text refers to secondary sources, the relationship between these sources and the text is not always clear.
	The narrative’s setting and characters are described and developed but in a simplistic manner OR not consistently described and developed.
The narrative or elements within the narrative may seem cliché or superficial, vague or needlessly abstract.

	1
	Some evidence may not be credible to an informed and critical reader and/or there is insufficient evidence provided.
	Details in the narrative may not seem credible to an informed and critical reader. The narrative’s setting and character(s) are poorly described and developed.




	Score
	B. ORGANIZATION: the sequence of ideas, both micro (paragraph level) and macro (text level), and the transitions between ideas

	4
	A thesis statement or main point is clear, well focused, and maintained throughout. The organization enhances the reader’s understanding. The text is logical and well-sequenced, with unified paragraphs and graceful transitions.
	The text is well sequenced, easy to follow, and engages the reader’s interest. The arrangement of ideas enhances the reader’s understanding of the overall narrative. There are unified paragraphs and graceful transitions. The text may show evidence of successful risk-taking in the structure/form.

	3
	A thesis statement or main point is clear, well focused, and maintained throughout. There is an effective introduction, body, and conclusion with focused and orderly paragraphs. Transitions are signaled. The text spends an appropriate amount of time on details.
	The introduction, body, and conclusion/resolution are effectively organized and for the most part engage the reader’s interest. The sequence supports the central theme/message. There are orderly paragraphs and transitions are signaled. The text spends an appropriate amount of time on details.

	2
	A thesis statement or main point exists and is carried through the entire text but may be done so in a general, topical manner that does not advance a specific thesis/main point. The text has a recognizable introduction and conclusion. There is little effort at smooth transitions. The text may spend too much time on details that do not matter or move ahead too quickly. The reader may have to infer how ideas are connected.
	The narrative has a recognizable introduction and conclusion. There is little effort at smooth transitions, so the narrative seems choppy or disjointed at times. The text may spend too much time on details that do not matter or move ahead too quickly. The reader may have to infer how ideas are connected.

	1
	A thesis statement or main point may exist, but it is not carried through the text OR is carried through at a very general level. The organization attempts to meet the needs of the reader and may succeed at a basic level; however a more effective structure is expected. A logical sequence may not be discernable. A section may seem out of place or not needed. There is little effort at transition statements. Connections between ideas are unclear.
	The narrative structure attempts to meet the needs of the reader and may succeed at a basic level; however, the storyline is confusing or disjointed without a clear purpose for being so. A section may seem out of place or not needed. There is little effort at transitions. The reader may have to infer how ideas are connected.


	Score
	C. LANGUAGE & STYLE: the tone, level of discourse, phrasing/rhythm
	

	4
	The text skillfully upholds a reader’s expectations for first-year college-level discourse in terms of vocabulary and tone. Words chosen enhance meaning and clarify the reader’s understanding. The tone enhances the purpose. Purposeful and varied sentence structure and length enhance the text’s meaning and purpose.
	The narrative displays a skillful (first-year college-level) use of language: imagery, description, poeticisms, figurative language, metaphor, etc. The words chosen enhance meaning and clarify the reader’s understanding. The tone enhances the purpose. The writing has cadence; the writing suggests that the writer has thought about the sound of the words as well as the meaning.

	3
	The text meets the reader’s expectations for first-year college-level discourse in terms of vocabulary and tone. The tone is appropriate for the purpose. Words chosen are adequate and correct. Sentence structure and length are varied.
	The narrative displays adequate (first-year college-level) use of language: imagery, description, poeticisms, figurative language, metaphor, etc. The words chosen are correct and adequate. The tone suits the purpose. The writing suggests that the writer thought about the sound of the words as well as the meaning, but perhaps not consistently throughout the text.

	2
	The text may occasionally fall short of the reader’s expectations for first-year college-level discourse in terms of vocabulary and tone. Words chosen are functional and may be repeated. Tone may be inappropriate at times. 
	The narrative may occasionally fall short of the reader’s expectations for adequate (first-year college-level) language use: imagery, description, poeticisms, figurative language, metaphor, etc. The words chosen are functional and may be repetitive. Tone may be inappropriate at times. 

	1
	The text does not meet the reader’s expectations for first-year college-level discourse in terms of vocabulary and tone. Limited vocabulary or misused words detract and may impair understanding. Tone may be inappropriate.
	The narrative does not meet the reader’s expectations for adequate (first-year college-level) language use: imagery, description, poeticisms, figurative language, metaphor, etc. Limited vocabulary or misused words detract and may impair overall understanding of the story. The tone may be inappropriate.

	Score
	D. MECHANICS: grammar, punctuation, citation
	

	4
	The text meets a reader’s expectations for first-year college-level writing in the areas of spelling, grammar, punctuation, and citation rules. Intentional departures from conventions are signaled in the text. One or two sentences may demonstrate mechanical or structural difficulties, but not in a manner which distracts from the meaning of the text.
	The narrative meets a reader’s expectations for first-year college-level writing in the areas of spelling, grammar, punctuation, and citation rules. Intentional departures from conventions are signaled in the text. One or two sentences may demonstrate mechanical or structural difficulties, but not in a manner which distracts from the meaning of the text.

	3
	The text meets a reader’s expectations for first-year college writing in the areas of spelling, grammar, punctuation, and citation rules. Intentional departures from conventions may not always be signaled in the text. Some sentences may demonstrate mechanical or structural difficulties, but usually not in a manner which distracts from the meaning of the text.
	The narrative meets a reader’s expectations for first-year college writing in the areas of spelling, grammar, punctuation, and citation rules. Intentional departures from conventions may not always be signaled in the text. Some sentences may demonstrate mechanical or structural difficulties, but usually not in a manner which distracts from the meaning of the text.

	2
	The text falls short of reader’s expectations for first-year college writing in the areas of spelling, grammar, punctuation, and citation rules. Departures from conventions are not signaled. Sentences with mechanical or structural difficulties are confusing.
	The narrative falls short of reader’s expectations for first-year college writing in the areas of spelling, grammar, punctuation, and citation rules. Departures from conventions are not signaled. Sentences with mechanical or structural difficulties are confusing.

	1
	The text does not meet reader’s expectations for first-year college writing. Some problems with mechanics leave the reader wondering. Errors are frequent. Departures from conventions are not signaled.
	The narrative does not meet reader’s expectations for first-year college writing. Some problems with mechanics leave the reader wondering or inferring what the writer means. Errors are frequent. Departures from conventions are not signaled.


General guiding statements about the scores


4=outstanding, suggesting the student is prepared to excel in future writing and writing-intensive courses


3=strong, suggesting the student would perform reasonably well in future writing and writing-intensive courses


2=only partially upholds reader expectations for first-year college-level writing, suggesting the student might struggle somewhat in future writing and writing-intensive courses but has enough aptitude as a writer to succeed given diligent effort, practice, and outside support


1=does not meet reader expectations for first-year college-level writing, suggesting the student lacks the writing skills to succeed in future writing and writing-intensive courses








