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1. List in detail your Student Learning Outcomes (SLO's) for each undergraduate degree/certificate 

offered. 
 
The FSHN faculty has developed a Table containing content competencies for nutrition and food 
science majors – organized under Bloom's taxonomy of educational objectives.  It is a working 
document consisting of 28 pages elaborating on the various levels of Bloom's taxonomy 
(knowledge statements, comprehension and application, and analysis and evaluation).  Our 
document also contains learning objectives for each competency and learning strategies for each 
course in the FSHN curriculum.  The content competencies were developed by the faculty and for 
each knowledge, application, and evaluation section, faculty members filled in what they were 
doing in their courses to accomplish the specific objective. 

  
2. Where are these SLO's published (e.g., department web page)? 
 

The learning outcomes are not "published" per se.  Each faculty member has a copy of the 
document. 

 
3. Explain how your SLOs map on to your curriculum, i.e., how does you curriculum produce the 

specific SLO's in your students? 
 

Each faculty member is responsible for implementing the SLO's in the particular class that he/she 
teaches. 

 
4. What specific methodologies were used to collect data?  In developing your response, consider the 

following questions: 
a. What was the nature of the instrument or methods used?  E.g. "paper/pencil" survey; 

essay/writing; recording (video,audio); Capstne class, course, or project; 
 

There were two instruments used until Spring, 2005:  1) an exit exam required of all 
graduating baccalaureate students and 2) an undergraduate alumni survey sent to students 
who had graduated 4 – 5 years previously.  From Fall, 2005, the faculty voted to have all 
students have a student portfolio for the period they are students in the department.  They 
are to place their exemplary work from each class into the portfolio. 

 
b. What was the nature of the data obtained in your assessment?  There are a variety of forms 

of data you might get from or about your students, including:   
 



i. Perceptual/attitudinal indicators that tell us about students' perceptions of the 
program/department; their experience in the program/department; their attitude 
toward the program/department; their attitude toward faculty; 
 

ii. Performance indicators that tell us something about the level of competence with 
skills or content that students attained as result of going through our program. 

 
The exit exam consists of a multiple choice exam containing about 100 questions that 
covers all of the content knowledge in all of the required food science and nutrition 
courses.  The department worked with the Curriculum Research and Development Group 
(CRDG) in the College of Education to validate the examination questions.  Basically each 
faculty member submitted multiple choice questions in their content areas and the CRDG 
group validated them by asking questions like the following: 

a. Is the item written clearly? 
b. Does it have precise meaning? 
c. Does it avoid awkward word arrangements? 
d. Does it avoid unnecessary specificity? 
e. Is it positively stated? 
f. Does it include all the qualifications necessary to select the correct answer? 
 

The exit exam was pilot tested in December, 2002 – January, 2003 and has been 
administered every semester since that time. 
 
The alumni survey was sent to animal science and food science and human nutrition 
students who graduated four and five years previously.  In the survey, performance 
indicators dealing with the skills that students attained as result of going through the 
program were incorporated.  Some of the indicators are as follows:  
 

 University contribution     Personal growth 
 0 1 2 3 4 5 0 1 2 3 4 5

 
 a.    q   Accessing and using a variety of information resources       
 b.       Recognizing and using effective written communication skills       
 c.       Defining and solving problems       
 d.       Acquiring appropriate social skills for various situations       
 e.       Becoming more willing to consider opposing points of view       
 f.       Dealing fairly with a wide range of people       
 g.       Interacting well with people from other cultures       
 h.       Developing leadership skills       
 j.       Learning to be adaptable, tolerant and willing to negotiate       
 k.       Preparing to cope with changes as they occur       
 i.       Becoming a effective team or group member       
 l.       Becoming more aware of global and international issues/events       
 m.       Understanding international issues       
 n.       Becoming a more effective member in a multicultural society       
 o.       Clarifying personal values       
 p.       Setting long-term or “life” goals       
 q.       Developing self confidence       
 r.       Becoming more willing to change and learn new things       
 s.       Increasing intellectual curiosity       
 t.       Gain insight into human nature through the study of literature,       

 history and the arts 



. 
c. When were the data collected? E.g., end of semester; multiple points in semester (for time-

based comparisons):  The exit exam was administered in the senior level internship course 
and was administered every semester.  The alumni survey was last administered in 
Summer, 2004. 

 
d. What population(s) is covered by your assessment?  For the exit exam, all students in the 

FSHN program were required to take the test. So 100% of the population was covered by 
the exit exam.   For the alumni survey, the population covered was only the students who 
responded to the alumni survey (30% response). 

  
e. Who were your actual subjects and how were they used in the assessment?  See answer to 

question in "4d" above.   
 

f. What is the size of your assessment sample relative to the possible student population you 
are drawing from?  See answer to this question in answer "4d" above. 

 
g. Home many students were actually sampled?  The whole population?  A subset of the 

population.  See answer to question 4d above. 
 

h. How many students provided data vs. how many were solicited for data?  What was your 
response rate?  See answer to question 4d above. 

 
5. How were the assessment data/results used to inform decisions concerning curriculum and 

administration of the program? 
  

a. Was pedagogy changed?   
b. Did you make administrative changes? 
c. Were there changes in interactions with students?  Advising, counseling, etc? 
d. Were degree requirements changed? 
e. Were courses changed? 
 

The summary of the exit exam scores and the results of the alumni survey were reported to the 
faculty at the biannual department faculty meeting.  Courses and content were changed as a 
result of the assessment.  In addition, a portfolio was added as a requirement for each student 
major in the department.    

 
6. General Education Assessment within the major: 

 
The answers to the questions that are listed in 4b above address some of the requirements for the 
general education program.  In addition, there are now six writing intensive courses offered 
within the major, as well as one oral communications and one ethics course.  One of ways that 
we meet the requirements for the general education within the major is imbedded in the CTAHR 
list of critical skills that was developed in 1991 by CTAHR faculty.  It was voted upon and 
passed by CTAHR faculty members that as many of the skills as possible should be incorporated 
into each course.  When new courses are proposed by CTAHR faculty, the proposer must answer 
how the skills will be incorporated.  A list of CTAHR Critical skills and what might be done in 
the class room is attached to this report. 



 


